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The Sun is Rising for SEL 2.0 (SECD)

Developmental Rights and
Ethical/Moral Imperatives- Not Options
• Children need a supportive
environment created by caring
adults for them to succeed, and all
children can succeed. This is an
issue of equity and social justice.
• Those working in the educational
context, in any position, must act
with respect, challenge, caring,
safety, civility, support,
inspiration, and encouragement
of opportunity and resilience.

Social-Emotional and Character
Development (SECD)
• The theory of SECD is based on understanding that many
problematic behaviors are caused by similar risk factors
that correspond to SECD competencies (CASEL, 2005).
• SECD is also integrally connected to human thriving in
academics, the arts, civic and family life, and the
workplace.
• Additionally, SECD theory recognizes that the best
learning occurs through supportive relationships that
make learning challenging, meaningful, and inspiring,
and that schools must provide the proper climate for
these relationships to thrive.

The Leadership Imperative
• The future of SEL/SECD depends more
than ever on the quality of leadership
within schools and school districts, both
generally and as focused on SEL/SECD

Specialized Skill Set Needed to Turn Jumbled Schoolhouses into
Places that Synergistically Promote SECD
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Leadership Reflection
• How would the staff of schools you are in describe
you? How would you like them to describe you?
• Consider the gap between aspiration and reality.
• Discuss: What have I done in the past few weeks and
months that would lead them to use my aspirational
words? Where I have fallen short, why?
• The Challenge of Courageous Leadership:

What can you do to make it most likely that
you would be described as you wish by staff
(and parents and students)?

What do school leaders need for effective SEL
leadership?
• SEL Skills and SEL Leadership Skills (see next slides)
• Vision
• Grasp the interrelationship between school climate and
SECD
• SEL evidence-based approaches and climate assessment
• Ability to manage improvement/change initiatives,
particularly the organization and management of a
leadership team
• Ability to inspire
• Organize, coordinate, and integrate processes and
programs
• Other???

How Is Your Leadership EQ?
To what extent would you say you:
•

This is Definitely Me
1
2

Sort of Me Definitely Not Me
3
4
5

• a. Are Aware of Co-Workers’ Feelings:
• b. Show a High Degree of Self-control with Your
Employees/Teammates:
• c. Possess a Strong Sense of Empathy with Your CoWorkers:
• d. Are Great at Seeing Other Team Members’ Points
of View
• e. Set Positive Goals for Your Team/Organization:
• f. Do Organized, Detailed Planning around
Management Tasks:

How Is Your Leadership EQ?
To what extent would you say you:
•
•

This is Definitely Me
1
2

Sort of Me Definitely Not Me
3
4
5

• g. Act in Highly Effective, Comfortable Ways With Your

•
•
•
•
•

Colleagues:
h. Resolve Workplace/Group Conflicts Peacefully:
i. Use Creative Problem Solving Around Management
Issues:
j. Locate Strong Points and Unique Qualities of Oneself
and Others:
k. Communicating Appropriately Across Various Media,
Including Interpersonal Dialogue and Intrapersonal
Reflection:
l. Working Well on Teams and in Groups, with Mutuality
and Commitment and the Ability to Lead and Join In:

Improving Your Leadership EQ
• You need to honestly appraise your own
strengths when it comes to using your EQ/EI skills
in leadership.
• When it comes to leading, what is “definitely
you”? What is “sort of you”? What is “not you”?
• Would your employees/co-workers/teammates
agree? If you are courageous, ask them!! The
feedback can only help!
• Keep an inventory of your strengths and review
so you will get better at your strengths and
improve in those areas you wish to improve and
have your team members do the same.

Presidential and Educational Leadership
Priorities: Where Gergin and Goldberg Converge
• Have a core belief that can be communicated with
clarity, concision, and passion.
• Get off to a quick, sure start.
• Use your skills to inspire.
• Convey your sense of social conscience and equity.
• Show the courage to swim upstream.
• Capitalize on situational mastery and emotional
intelligence. According to Goldberg (June 2001, Phi
Delta Kappan),"I do not believe that any of the people I
interviewed could have exchanged positions and had
the same success"(p. 760).

Six Leadership Action Areas for
SECD/SCC in Schools
• Infrastructure Development
• School Identity Clarification Integration and
Social Marketing
• Climate, Culture, and Skills Assessment
• Promote Student Voice
• Connect to Existing Mandates
• Connect to Those who are Walking the Walk

Infrastructure Development
• Infrastructure Development: Creating an effective
leadership team and implementation support
structure, along the lines of ongoing professional
development and distributed leadership, is essential
for any sustained progress.
• Schools should work to coordinate and synergize
existing systems, to improve coordination and
communication across similar teams within schools.
Where possible, work creatively with the existing
systems, rather than spend time creating all new
structures.

Essential Features of Leadership/
Implementation Support Teams
• Think about the most effective
leadership/implementation support teams
you have ever been a part of.
• Describe the characteristics that you feel were
essential for the team’s success.
• Discuss for 3 minutes with a colleague and

create your combined list!

Essential Features of Leadership/
Implementation Support Teams
Ensure Basic Structure Qualities Are in
Place

-

Building Personal and Shared Visions

-

Create a Safe Environment
Reflect, Reassess, and Improve

-

Provide advanced notice for meeting times and
include an agenda in the notice.
Distribute and define roles and responsibilities.
End meetings with clear action steps and time
frames assigned to specific people.

Forge shared agreements around the mission,
vision, and purpos
Lead goal-setting efforts, including both short
and long term
Ask strategic questions when actions do not
reflect agreed-upon visions.
Model cooperation and cohesion.
Promote positive school culture and climate.
-

Actively engage in evaluation of program
implementation.
Translate reflection into actionable steps toward
improvement.
Focus on staff strengths.
Work to match tasks with individual strengths.

Essential Features of Leadership/
Implementation Support Teams
• Nurture Relationships
•
•
•

• Actively Model and
Recognize significant events in the lives
Encourage Optimism
of staff.
•
Celebrate success.
•
Promote a caring culture and develop
procedures to support staff facing
•
difficult personal circumstances.
•

• Encourage Communication
•

•

Develop structures to promote the free •
flow of information throughout the
school community.
Model constructive disagreement and
problem-solving skills.

Use data to illustrate progress.
Spread a message of hope and
perseverance.

Act Like a Leader
Work to meet the needs of your team
at any given time.
Facilitate group collaboration.

Essential Developmental Experiences in
Preparation for Adulthood…and for Teams

• Friendship
• Peace
• Wisdom
• Beauty

•Long Life
•Riches
•Popularity
•Family

School Identity Clarification
Integration/Social Marketing:
• What does the school stand for? What are our
core value/themes?
• What do we feel it is most essential for students
to learn to support their success in school and life?
• To what extent do staff and students (and parents
and the community) know are able to articulate
what the school stands for?
• The school’s identity symbols should be co-created
by staff and students for them to have meaning for
the students. And schools must ask, to what extent
are we operating in congruence with our core
values?

Integration of CASEL and CCE Frameworks:
Singapore Model of SECD (or, SEL 2.0)
Manage
emotions and
behaviors
to achieve
one’s goals

Recognize
one’s
emotions,
values,
strengths, and
limitations

Show
understanding
and empathy
for others

Make ethical,
constructive
choices about
personal and
social behavior

Form positive relationships, work
in teams, deal effectively with
conflict

How Students Can Truly Achieve and be Resilient:
Climate, Character, and SEL Competencies
True academic and life resilience integrates intellectual, emotional,
and social facets of learning. These are inextricably interconnected.

Positive,
CharacterBuilding
School
Culture and
Climate

Habits of mind that
include:

Explicit

+

Instruction
in SEL Skills

Source: SEL and Academics: Research Brief,
Collaborative for Academic, Social and Emotional Learning, 2007.

+

ucuriosity,
uexplaining one’s
reasoning,
ufeedback
processes,
uasking questions,
udefining and solving
problems,
ustriving to
communicate clearly
and proudly.

Climate, Culture and Skills Assessment
• Climate, Culture, and Skills Assessment:
While schools can be afraid to do this, even
when anonymity is offered, leaders must
address this and prove that trust in them is
not misplaced. School culture and climate and
SEL/Character assessment gives the school
valuable data for continuous improvement,
especially when disaggregated by grade level,
ethnic group, and gender.

“ All SEL Should Be Trauma-Informed”:
PDK Nov. 2019, v.101 (3), 37-41
• “Those who design SEL programs cannot assume
they will be implemented under the best of
circumstances, in schools where past initiatives were
introduced with great care and fidelity, and where
teachers and staff remain confident in the change
process. Rather, implementation plans should allow
for the likelihood that local students are coping with
varying kinds of trauma, and that local educators are
suffering from some amount of reform fatigue.”

“ All SEL Should Be Trauma-Informed”:
PDK Nov. 2019, v.101 (3), 37-41
• “That’s why it’s critically important for implementation efforts to
be led by at least a few individuals in key leadership positions
who are committed not just to bringing SEL into the school but
also to pushing through initial obstacles, recognizing that
overworked, overstressed, and quite possibly traumatized
teachers and staff may be reluctant to sign on to something new
(Elias, 2010). And the more unstable the school environment,
the more important it will be for leaders to carve out the time,
space, and resources people need in order to become familiar
with SEL, air their questions and concerns about it, and become
invested in the work. This means that while the urgency is high,
the pace of change must be tempered in light of traumainformed realities. Only slow and steady will win the race.”

Creating an SECD Classroom/Group
Culture and Climate
• How do I establish a comfortable learning environment in
my classroom?
• How do I prepare my students to practice and apply new
skills and information?
• How do I manage discipline in my classroom?
• What are the 3-4 values that I most want my class to
operate by and that I want my students to internalize?

SEL4NJ Guidelines for Successful Schools
The Culture of a Learning Organization

•
•
•
•
•
•
•

INSPIRING…………………of one another
CHALLENGING…………..take risks to improve
SUPPORTIVE…………….collective efficacy
SAFE AND HEALTHY……others’ keepers
ENGAGED…………………collaborative norms
RESPECTFUL……………...no-fear communication
COMMUNITIES OF LEARNERS…set and pursue
goals for learning together
•

See: http://selinschools.org/new-jersey-culture-and-climate-coalition/

Promote and Expand Student Voice
• Promote Student Voice: Students need to be

contributors to their schools and schools should teach
students how to represent each other and how to be
represented within a democratic structure. Students
need systematic opportunities to play a role in school
decision making, especially around problems that affect
them– HIB, substance abuse, academic cheating,
cyberbullying, gangs. Students should play a role in
commemorating special days– MLK, Latino Awareness,
Black History Month, Diwali, etc.-- and in inquiring about
and supporting student absence.

Connect to Existing Mandates
• Connect to Existing Mandates: Rather than
detract or burden school leaders, SECD and a
positive culture and climate– in the school and
all aspects of the organization-- will work
synergistically with other mandates and goals.
Show the links to HIB/bullying, Common
Core/Academic Standards, Substance Abuse
Prevention, Health, College and Career
Readiness, Early Childhood Education, STEM,
school and district goals; secure ESSA funds.

Connect SECD to Academics
• Effective mastery of social-emotional competencies is
associated with greater well-being and better school
performance; failure to achieve these competence can lead
to a variety of personal, social, and academic difficulties
(Guerra & Bradshaw, 2008; Masten & Coatsworth, 1998;
Weissberg & Greenberg, 1998).
• There is consistent evidence that students’ character is
essential for their success in school and life.
• SECD is the combined influence of SEL and CE and
represents the view that skills are required to enact
character motivations successfully, requiring both to be
encouraged, supported, and assessed.
• STAT: Students Taking Action Together– Integration of SEL
into Social Studies in grades 5 and up
(www.secdlab.org/STAT)

ArtsEd NJ-SEL Task Force:
4 Artistic Processes
•
•
•
•
•

Creating
Performing/Presenting/Producing
Responding
Connecting
National Core Arts Standards (NCAS)

CR1.1. Generate and conceptualize artistic
ideas and work
• Consolidated Enduring Understanding and Essential
Questions: •EU - The creative ideas, concepts, and
feelings that influence an artists’ work emerge from a
variety of sources. •EQ - How do artists generate
creative ideas?
• Self-Awareness Enduring Understanding (1, 2, 3)
•One’s feelings, thoughts, personal traits, strengths
and limitations influence the creative process
•Recognizing the impact of one’s feelings and thoughts
may influence the creative process
• Self Awareness Essential Question: •How does the
awareness of one’s strengths, limitations, feelings, and
thoughts influence the generation of creative ideas?

Narrative Statement
• When artists generate and conceptualize
artistic ideas and works, they must
understand that their creative ideas,
concepts, and feelings emerge from a
variety of sources. However, artists, and
especially students, must also recognize
that their feelings, thoughts, strengths and
limitations will also impact their own
creative process.

Anchor Standards (RE8.1)/Interpret intent and
meaning in artistic work.
• Consolidated Enduring Understanding and Essential
Questions:
• EU - The process of interpreting artistic expression can be
achieved through analysis, expressive intent, context and
personal experiences.
• EQ - How does understanding an artists expressive intent
help us comprehend, interpret, and personally relate to
the work of art?
• Self-Awareness Enduring Understanding (1, 2, 3):
• • Interpretation, intent, and meaning in artistic work can
be influenced by one’s thoughts and feelings.
• Self-Awareness Essential Question:
• • How does interpretation, intent, and meaning in artistic
work influence one’s thoughts and feelings?

Connect to Those Who are
Walking the Walk
• Connect to Those who are Walking the Walk:
I never found a school where the school leader
was able to transform the school alone from
within the school.
Leaders should find a network of like-minded
educators from outside the school as a support
system. Like the School Support Network and
SEL4NJ!!!!

Keys to Sustainability
• Program Consultation/Support Offered to School Staff
• Ongoing Training and Professional Development
• Deep Involvement of Teams of Teachers Who Also
Model Program/Approach Principles
• Intervention by Program/Approach Developers to
Engage New Administrators
• Programs/Approaches Integrated into Whole-School
Scope & Sequence
• Districts Develop Capacity to Assume Some of the Cost

If They Resist….Use Your Emergency
Survival Kit!!!!
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